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Dimenson Overview
Regard for Adolescent Perspectives

Whatisit?

“Teachers wih  high rogard foradolescent pespectivs ntenionaly and consistnty do the
hings tat pariculrly matter {0 adolescents and make i asc for them 10 leam and tay
engaged. In pariculr, thre are five thingsthy do that make a diffrencs: push for student
pariciption; give studentschoiceand input n 5 many ways as posible make matrial elevant
and important 0 th studenis;ake advaniage of the encrgy students get from intercting with
their pers; and provid fo students” ncd fo freedom of movement.

Why s it important?

Adolescents have particular developmental eds: autonomy within a supportive environment;
‘meaning, relevance and usefulness; meaningful iteractions with peers; and opportuitis for
action and movement. By capitalizing on these developmental needs and actively seeking out
students’ thoughts and idess, teachers increase students” engagement and motivation to lea.

How can Linerease Regard for Adolescent Perspectives in my classroom?

Supportfor student autonomy & leadership

* Give students cholees. There are many times when you can give students some choice n
what they are doing. Allow studenis to choose their own paper opics, what books o read,
the order in which classroom activites take place, ec. Give them as many ways 15
possibe to shape a given assignment more (o thei iking o iterests. When feasble, give
‘your students the option of working individully orin groups.

* Provide students with real responsibilitie in the lassroom. Give students rols that
allow for gennine personal and group responsibilty. Include them in on planning special
evens or asisting with classroom procedures, tc.

* Provide students with support for autonomy and leadership. Encourage students to
take responsibilty for their own learning and the classroom learning community. Think
‘about ways to increase their levels of responsiblity and leadership as the school year
progresses.

Connections to current ife

* Present content in ways that connect with students. Try (o connect content to
students” experiences, current adolescent cutue (¢.g., popular music,tlevision
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programs, video games, etc.) ndlor a partiular developmental ssue of adolescence (e,
negotiaing peers a1d romasic relationships).

‘Make relevant connections to students’lves. Be expliit bout bow content and skills
are or will be)relevant and useful i their lives. Explin to students the value of
masering specific content end skils, and help them understand how it will elte o their
currentand future life experiences.

Student ideas & opinions

Actively seck out and support students” Ideas, points of view, and active
participation. Seck outstudent deas, od integrate their ideas,inerest, and opinions.
into the goals of your lesson. Help studentsfeel they are a valuable part ofth lesson.
Avoid lessons that are domined by “teacher alk.” Acknowledge and value opinions or
poins of view diffeent fom you own ordifferent from precanceived notions of rightor
wrong.

Follow and respond to student comments. Be lexible and “go with the flow” of
student ideas. Respond to students’ comments and ry o incorporate them info the lsson.
Capitalize on “teachable moments.”

Meaningful peerinteractions

Encourage meaningful peer interactions and promote peer conversations. Look for
opportunities to promote positive peer interacions. Give students suthentic tasks that
necessiate that they work together in meaningful ways toward a goal. Break nto small
‘roups. Have your studeats gt into pirsto discuss an imporant issue. Monitor and

fucilitate peer nteraction to hlp keep them on track and to involve ll group members.
Letstudents express thir natural impulses to talk wih thir pees by giving them
‘academic tasks that encourage ther to talk to one another, Siructure cooperalive leaming
actvites so that everyone in the group assumes responsibliy for some outcome.

Flexibiity

Provide students freedom to move. Understand that most adolescents kave a need for
some freedom of movement, and provide some flexibilty with movement. Give students
opportunities to move, si comfortably, and actively engage with the materials (2.8,
drawing, manipulating materils, performing skit,etc.) Sructure chances to stand up
‘and move, draw, wrte on the board, present mtera, etc.
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Dimenson Overview
Behavior Management
Whatls €2

Students are most likely to behave appropriately i the classroom whea ules and expecttions
are clarly and consistently communicted. Behavior management works best when ules are
estabished proactvely and minor misbehaviorsare redircted consistently. High qual
behavior management provides students with specifi expectations for their behavior,prise
‘when expectations are met, and fir and consisent follow-through when they are ot

Whyis it important?

I the presence ofhigh qualty bebavior mansgement, students typically nderstand and ogage
in the rang of scsepable classtoom bavirs and il e s spent managing thei behaiors.
“This minimizesdistactons and dsruptions,allows the majority of lasstoomtime o be spent on
instructionl actviis, and incrases he smount of time studens ae immersed i learing
Furthermore, dealing with misbehavio can be drining and stresful for teachers e stdents.
By reducing the fequency and infnsiy of behaviorl problems, the clasroom is a moro
comfortable and njoyable environment or ll.

How can [ increase Behavior Management in my classroom?

Clear communication of behavioral expectations

* Be explicit and be clear. Estabish rules that can b generalized across many diffrent
activities and are tated positively (¢, “Be respectful,” rather than “Don’t be rude.”). Be
specific about expectations. For cxample, f a sudent Keeps nterrupting others during a
classroom discussion, prompt thisstudent by saying “Robert, remember that we need to
let each person compiete his/her thoughts without ierruption. You can share your ideas
afte John fiishes,” rather than, “Stop that, Robert

* B consistent with consequences. Immediaely following any misbehavior,provide
students with a predictable response about the bebavir. IF it i @ classroom rule for
students o raise thir hands i order o respond, b consistent i only callng on students
with a hand raised. Make sure that students know when this rule i of i not in ffest.
Make sure students understand the conscquences of their behavior, but avoid thrats Be.
‘open to discussion sbou students” percepions of fuimess and unbiased treatment.
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Proactive planing

* Monitor stadent behavior. Look for cues (e.g., body language, acial expressions,rising
noise level)that indicate students may be moving toward more disruptive o inattenive.
beh

* Anticipate problem behavior. Estsblish casstoom ruls and bebaviorl expectations
early. Giving students some rol in this process can give them a sense of ownership and
faimess. Review les and expecations regulary. Anicipate moments when misbchavior
islikely to occur (e.., transitons,discussions of seasitive topics), and reterate
ruleslexpectations at ths time, before any misbehavior occurs.

* Getn lose proximity to your students. Move closer to where you note behaviorsl
problems. Your presence will make a difference to your students!

* Give specific praise. Notice when studentsare behaving, and give specific information
about what it isthey arc doing wel. For example, ather than teling students, “You're
behaving really welltoday,” szy, “You folks are working together well. You're helping
ach othe, and  can see you are each taking part. You are making good progress” This
statement promotes desired behavior and serves as a model for other students 50 they
know whattypes of behavior are expected.

Redirction of misbehavior

* Use subtle cues to redirect. Intervene before situations escalte by redircting minor
misbehavior. Effecive and quick redirecton techniques for individual studeats include
‘eye-contact, moving closer 10 the student, gentle touch, using the student’s name, and
specifying the desired behavior. Develop classtoom el routines that quickly reorent
the whole class whea they are 100 loud of ot paying atteation (.g. visual and verbal
‘s, lowering your voice,etc). These subile signals encourage studens to monitortheir
‘own behavior and self-correct.

Student behavior

* Students behaviors meet expectations. As a esultof your clear expectations, prosctive
strategies, and effective redirection of misbehavior, your studeats” behavior mects
‘xpectations. There is an sbsence of aggression, defiance o chaos in the class
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Dimenson Overview
Productivity
What

Producive lastooms consis of cleary defind laming activite hiat areprovidd fo stodents
toroughou the clas period. The classroomfels ike a “wellaled machine” whereeveryone
knows wihat s expected oftem and how (0 g0 sbout ding . n productve clssrooms, e o
o istructiona time i o5t du to uncler sk expectatons, ack of mateials ime spent waiting
around, o extended atintion o managerial asks (.2, checking work,calecing permission
slps, handing back papers).

Whyis it important?

Highly productive classrooms provide stdents with a steady siream of leaming activities
throughout each class period with few lost instructonal apportunities. Time spent on learing
activitis and instruction is maximized.

How can L inerease Product

ity in my classroom?

Maximicing learning time

* Provide planned tasks. Think about maximizing instructonal time troughout cach
class period. Make sure students understand wha they aze expected to do by giving clear
and precis instructions. Try o anicipate what might be diffcult so that directons do not
have 10 be repeated multiple imes. Taking time up font (0 lay the groundwork for an
activity pays offin productive use oftime. Review and post the different actvities for
class period so tha students who complete one task ahead of others can move seamiessly
to another activiy. Prepare or nstructional activities in advance so that all materials are
ready and accessible. Make sure audio-visual equipment s in proper working order,
‘warmed up, and ready to begin. Have  back-up plan if equipment does not work.

* Teacher preparation. Prepare fo instructional actviiesin dvance s thatal mterals
are ready and accessible. Make sure audio-visual equipment s in proper working ordr,
‘warmed up, and ready to begin. Have a back-up plan i equipment does not work. Take
care of managerial tasks, such as recording attendance or checking homework, quickly or
during times when students are simultaneously involved in a learning activity on their
‘own, in a group, o with another adult. Consider putting studentsin charge of some.
managerial asks.

* Minimize disruptions t learning. In he face of ineviable distractions,such as
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‘Someone entering the room or school announcements, keep the students" focus on the
activity at hand with quick rdirections. Be proactve in thinking sbout how 10 fecngage
the studeats as soon as a disruption is over, Say focused on the lesson or leaming
activity. Minimize digressions on unrelated opics.

Routines

* Students know what to do. Estabish classroom routines and systems that maximize
effciency, and plan your daily schedule with effciency in mind. Make sure your students
‘know the plan, and provide them with clear instructions for what comes next. Consider
using a timer $o you do ot lse track of time and toserve s a impartial igaal to
students. Afterclas, review and reflecton what did and did not work within 3 lsson or
activity o for paticulr student; use this information to improve future planning.

‘come next. Make sure students understand how to transition smoothly (put materials
‘away, getout text book, et.). Make sure you are ready for the next acivty so you are:
available to faciltate the change of activiy for the studeats.

* Time cues provided. Faciliate transitons by providing time cucs
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Dimension Overview
Instructional Learning Format
Whatis €2

Instructional Learming Formats encompasses the ways in which activitis, materials, learning
tasks, and inteactions with teachers maximize studen's' engagement i Icaming, In lassrooms.
‘with high quality instructional leaming formats, teachers are enthusistic sbout their materil;
provide instruction using many modalties e g visul,oral, movement) and a vriety of
activites; ook for opportunitis o acively engage students; and pace and facilitate student
Icamming,

Why is it important?

Students who ae interested and engaged in classroom activiies and lessons leam more. By
providing a tructue that s conducive o leaming and fciltatesactive inerest and engagement,
teachers help ensure tht their students will getthe maximum benefit rom the instructional
opportunities resented in the classroom.

How can L increase Instructional Learning Formats in my classroom?

Learning targets and organization

« et clear learning targets. Be specific about the focus, gosls, and relevance of an
activity for students. Make sure students understand whal thy are expected 0 do i the
aciivity, as well as.whatthey should know, understand and be able 0 do by the ead of the
Tesson, and how they will demonstrate theirunderstanding or knowledge.

* Preview, reorient, and summarize information. Utiizestrategies such as: previewing,
‘summarizing, reorienting and reviewing. Also lesson outlnes, ubric, and advanced
organizers are helpful forstudents with organization.

* Presentinformation in a clear, organized manner. Revisit your eaming targets fr the
esson, and then organize youractvity with those targets in mind. Put thought nto the
structure and flow of the lesson and how it il ssit in the organization of the
information. Use intructiona stratgies and graphic organizers that support snse:
‘making the lesson conten.

Variety of modalities, srategies, and materials
* Utilize different approaches, modalites, instructional strategies, and materials. Use:

‘multiple approaches o teach, lustrate, andor ascss lesson content, Plan actviie et
offera varety of engaging routs for students 0 aceessthe lesson content and thena
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variety of ways to demonstrate their understanding and knowledge. When appropriate,
provide opportunitiestha allow students to move or b sctive. Make sure activiies and
materials re age appropriat, stimulating, and relevant. Select acivites and materials
that will promote awareness, exploratio, nguiry, and hands-on intraction with the
content.

Active fuciltation

Promote involvement. Plan actvites that encourage student participation. Uslize
questions that invite student prticipation and promote learing. Provide opportuities for
students to work togetherin & meaningful way to accomplish lesson goals.

Pace the lesson appropriately. Pace th lesson so that it keeps your students' atfntion.
'Use information sbout your students (.., their age, maturty, ec.) o determine bow.
quickly you can pace the lesson so that i promotes engagement without losing some.
students.

‘Convey genuine interest and passion about the content. Enthusiasm i contagious.
‘Communicate your nterest and enthusiasm about the content and your commitment to
being a lfelong leamer t your students through your actions (e careful planning,
effesive use of nonverbal communication such as facial expression, tone of e, body
language) and words (e.g, an interesting or suspenseful tory about how a scientific
discovery was mad).
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Dimenson Overview
Content Understanding

Whatls €2

Contentunderstaning refrst bothth depth of lsson content an the approsches used o help
studeniscomprehend th famework and key ideas n an academic disipline. AL high leve,
{hi efers 10 an integrated understanding offcts,concepts, and principls rather than knoving
basic fats ordefitions i solaton

Whyis it important?

Contentunderstanding enabls studens o build cogitvesiuctures tha promote th use of
increasingy sophistcaed dcss and analyss, When students s how facts e relatd o
concepis, and concepts t knowledge framerwork, thy develop understandings of how conient is
applicabl to bothschool and 1. This enabes the o lnk and intgrat teir knowledge vith
new experiences,allowing for moe ndependence i caaing.

How can L increase Content Understanding in my classroom?

Depth of understanding

* Emphasize meaningful relationships among facts, skill, and concepts. Encourage:
‘your tudents (0 gain a deep understanding of the conten! through meaningfl and
interactive clas discussions and through explanation of the broad,organizing idess and
relevant procedural practice cenral to your discipine. Help students see how discrete
pieces of nformation support the importance of big ideas and how they contibute o the
discipline. Avoid an emphasis on roe leaming and isolaed factual knowledge. Highlight
the meaningful relationships between and among facts, concepts, and
seneralizations/understandings.

* Connect the content o the real world. Help students apply their thinking t real world
vents and situations that make the concepts more meaningful

* Present and encourage multiple and varied perspeives. I an effrt to decpen
students” understanding about the relevant concepts framing and th procedural skills in
e lesson, present and encourage multple and varied perspeives through meaningful
class interactions. Ask students to share their knowledge and understanding with others
and to consider differing opinions and poins of view. Sress different points of view and.
that students can express thir deas, providing they substantiatetheir postion using.
primary sources or another reliable reference.

* Provide procedural practice. Design assignments that allow students fo ractice all new.
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procedures and skill.
Communication of concepts and procedures

* Identify essential characteristcs. Fostr lass discussions and provide materials that
help students identify the critca atributes of concepts and procedures (¢.., A squire:
has sidesthat arc congruen, consists of angles that ae right, has inteior angles that will
always sum 360 degrees, i a ectangle, s @ quadriateral.).

* Communicate conditions for appropriate use. Highlight the conditions fo the
approprist use of procedares and conceptual knowledge through instrction that detils
how and when paticular kills and knowledge should be used (.2, A writer should use &
period at the cnd ofa semence unless she would ik to express excitement at which
point e should use an exclamation point).

* Provide multiple and varied examples. Assst your students o define and rfine their
understanding by presenting an assortment of examples that lusrate the concept or
procedure (c.g., Frogs, tosds and news are allexamples of amphibians. They iniially
have gils, but develop lungs asthey mature.).

* Present contrasting non-examples. Inan effort o frther refine your sudents”
understanding regarding the relevant concepts o procedures i the lesson, provide
ontrasting non-examples (&, Fish are not amphibians. They use gills {0 breathe).

‘Background knowledge and misconceptions

* Determine and consider students” prior knowledge and explicidy integrate new

information. Determine studeats’ readiness or exposure to the concepts or Skl in he
esson. Use formal or informal asessment srategics to belp you discover your students”
prior knowledge and understanding about the conteat, Consistently, consect students'
prior knowledge and understanding to new concepts (broad, overarching idess) in ways
that advance understanding and clarify misconceptions. You do not know how fa you
can take your students i you do not know your staring point!

* Expliciy integrate new information. Use the information regaring your studens”
prior knowldge and understanding about the relevant concepts and/or kills o inform
your nstructional decisions. Design your lesson in & way that explicty integrates the
new information with your students” pe-existing knowledge and understanding.

* Uncover and clarfy miscanceptions. Use informal or formal assessments (e,
discussions, observations, personal conversation, exi cards, quizzes, tc) o uncover
misconceptions and then clarify those misconcepiions.

* Provide time for students o share knowledge and make connetions. Cultvate s
learning environment that encourages your students o share ther knowledge and
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undersianding and make meaningful connecions.

Transmission of content knowledge and procedures

Provide clear and accurate defiitions. Be an expert in your iscipline. Before teaching
the lesson, review your materials and soliify how the content you are presenting relates
1o the overarching concepts and big ideas. This will aable you o provide richer and
detailed explanations and examples as you teach. Clearly and accurately provi
definitions and facts. Present specifc information using coneree examples, and
interesting detail,

Clarify or rephrase. Effctively answer all levels of student questions and provide
effective clarifications to address student confusion. Be willing to admit if you do not
Know something and work with a student 0 discover the answer together. Rephase
information when students seem confused or when different wording could increase
clarty.
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Dimesion Overviw
Analysis & Problem Solving
Whatisie?

Tnstruction approaches that use Analysis snd Problem Solving engage studens in higher rder
tinking skil, such as reasoning, ntegration, experimeniation (hypothesis gencration and
testing), end metacognition (i, thinking about one’s own hinking). The cognitive demands of
thesc activites rest primarily with the students, a5 contrasted with the teacher presenting
information, drawing conclusions, ec. At the hghest levl,students are expected tosolve
independently novel probleans or feason through operended tasks which requir thern o
integrate and apply existing knowledge and skl

‘Whys it important?

Being able o analyze and solve problems i associated withincreased sudent achievement
because these skils help students o construct and organize knowledge so that it i essily
transferable and useable. Studeats mustbe sble t0 go beyond mere facis o integrate and uilize
their knowledge in different ituations and for varied purposes. Faciliy n snalyzing problematic
situations s increased when studcats think about what they know and are sirategic about their
leaming.

How can I increase Analysis & Problem Solving in my classroom?

Higher Level Thinking

“ Go beyond recall. Develop classroom tasks and sctivitics that require analysis,
creatvity, reasoning, synthesizing problem solving, and inegration of  variety of kills
‘and knowiedge. ASk students 0 deatify antecedents and consequences 8 conceptsand
‘gencralzations are developed. Ask them to distinguish between fact and iference.
Provide opportunitics for making infercoces, forevaluating data and opinions, and for
creating product. Focus on conceptual knowledge.

Probiem Sobving

* Opportunities for new application. Organize classroom experiences that requ
students t use or apply their knowledge and skillsin different confexts with minimal
teacher support 50 that transfer of learning occurs. Let students identify the problem or
s These experiences may be open-ended tasks that bave a variety of soltions and
require students to think sbout what knowledge to use and strategies for using thir
knowledge. Encourage students to generate and test ypotheses, These aciviies may
have a comeet answer, but there may be multile approaches or srategies o reach that
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answer. rovid thess opportunites fequenly. Given th necesary oundation, expect
studenis o perform independenty or within per goups without teacher trusion

Metacognition

Help students monitor their own thinking. Model your thinking out loud in class.
Show students how you approach a problem and the questions you ask yourself o
‘monitor your own thinking processes (i, why you chose paricular teps i solving a
problem o why you chose acerlain sructure for your essay outline.) Give them
‘opportunitis o relect on and share ther developing thought processes. Help thern leam
‘about their own learing. Provide students the opportunity to write about andor discuss
their eaming progess while supplying feedback and support s they move toward sated,
explicit goals. Give them opportunites (0 plan their own learning and implement hose

plans.
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Dimension Overvie
Quality of Feedback
Whatisit?

Students leam the most when they are consistently given timely and specific feodback on their
performance. High qualit feedback expands and extends leaning and understanding. Feedback
‘works best when it is focused on the process of learnng, and not mercly on corectness or the
end product. High quality feedback provides students with specific information sbout their work
and heps them reach a deeper understanding of concepts. The key isto “push” eaming,
cngage in exchanges that help students o process and understand at  decper leve, In addition to
teachers, pecrs may also serve s a valuable source of feedback within secondary classrooms.

‘Whyis itimportant?

High quality feedback helps students obtain a decper understanding of concepts and provides
‘motivation fo students o stay cngaged i the lesming process. By intentionaly looking for
‘occasions o provide meaningful eedback o students, eachers can create many more Iearning
‘opportunites throughout cach clss period. By involving students in providing constrctive and
‘meaningful feedback to pecrs, students can learn t0 ask “good” questions and to think sbout or
process the materal at a higher level

How can I increase Quaity of Feedback in my classroom?

Feedback loops

* Engage in back-and-forth exchanges. Some of the best feedback occurs when teachers
(or other students) ask a serie.of follow-up questions {0 clicit a deeper understanding
from studeats. Encourage studeats o do the cogitive work, rther than providing thern
with answers.

* Keep the feedback coming! Sustain the exchanges with your students o tht there is
more than just one comment aterward

* Follow-up the students’ responses. When studens give correet answers, use those
opportunites o createa leaming moment by asking follow-up questions. Involve as
many studeats as possibl i the classroom dialogue (o enable your assessment of
whether al snadents understand what you are teaching. Remember,it i the quality of
questions that maters, not the quanity.

Thought processes

* Askstudents (o explain their thinking. Feedback should encourage decper
understanding, and one way to do his i 1 ask questions such a5, “How did you know
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that?” “How did you fgure that out?” “Why did you use that trategy?” This wil help ll
students in theclas, not just the ones who answer the questions.

Ask students 0 extend their responses. Give feedback that will promote your students’
understanding of how and wh they made decisions, eached soluions, or ried new
strategies by saying, “Okay,tell me a bit more,” “Show me what part of the fext you used
1o arive at your answer,” or “Can you demonstrate what you mean?”
Scafolding

* Assistance, hints, and prompting. Provide support foa student having trouble
understanding a concept or answering questions. Thi can be sccomplished by providing
hintsthat fead th student 9 the answer raths tha just providing the answr or moving.
on to another student. For example, you may begin by asking an operv-ended queston
related to a topic. Ifthe student does not respond, provide a hint or prompt.

Information

* Expand and clarify. Provide additional information that il expand your students”
understanding of the content.

* Provide specific information about the aceuracy and quality of student work. In
addiion o elling students “Nie job” or “Good work,” give them specific information
‘about why they are conrct, what is good sbout their work, or what could be improved.
Provide feedback that informs students about why or how a response i incorrct.
Providing specific feedback notanly benefis the individual student, but may help other
students as well,

Encouragement & Affirmation

* Recognize and afirm effort. Focus on the effort that your studens put nto their work,
and let them know that you notce.

Encourage your students o persist. I a student appears (0 be frusrated, one way to
help thatstudent 0 persevers would be o say, “This is & tough problem, but le’s keeps.
‘going. You're on the righttrack — you can do i
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Dimenson Overview
Instructional Dialogue

Whatis it?

High Instructions! Dialogue captues both the purposeful use of dialogue and the structured,
cumulative questioning and discussion which guide and prompt students, The purpose of the
dislogue isto facilitate students' understanding of content and language development. The extent
0 which these dislogues ae disrbuted acrossal students i the class and acrossthe class period
isimportant in this dimension.

Why i it important?

High instructonsl dilogue s important in encouraging a decper understanding of the content
and in developing students'language. By providing students with the pportuniy 1o cngage in
content-riven exchanges that buld over the course of the discussion, students lear ways to
articulate heir thoughis and ideas. The teacher's fuclitaton strategics can help encourage
students 0 engage in these kinds of exchanges,

How can I increase Instructional Dislogue in my classroom?

“ Practice responding to students' comments or ideas with questions/statements.

* Encourage students to discuss topics using argumentation or speculative and
exploratory talk.

“ Allow for the amount of talkin the classroom to be distributed between the teacher and
the students.

* Use peer dislogues.

* Faciliate discussion by using open-ended questions/statements, acknowledging student
responses, and practicing active listening skill.

* Teach students to demonstrate good actve lstening skills
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Dimenson Overview
Student Engagement

Whatisi€2

Students are engaged whe they are focused and participating i the Iearning acivty. The goal is
forall students o be actively engaged as reflected in behaviorssuch as answering and asking
questions, contributing t discussions, voluniering, performing expected asks, showing.
enthusiasm, ec. In addition, thei atention and paricpation should b focused and sustained
hroughout the lesson or activity. A high leve ofstudent cngagement i seen a5  desired siudent
outcome or end product of al aspects of high qualit classroom practice.

Whyis it important?

Students are more likely to ememberinformation and develop a deeper levl of understanding.
‘when they e active participanis in the eaming process and are given the opportuniy 1o “do™
something (alk, manipulat, perform, writ, etc.). Students who feel included in the leaning
process and who are cogaitively, behaviorally, and emationally engaged in rying to undersiand
information and apply new concepts lear more and are more persistent and enthusiastc about
leaming.

How can [ increase Student Engagement in my classroom?

Promoting actve engagement

* Ask questions that encourage your students (o respond, to share their ideas and to
‘generate their own questions. Ask questons tht direet the studenis atention (o vhat
‘you are discussing. Formulate questions in an open-ended format 5o that students can
‘generate their own thoughts, explanations, and questons. Direct questions to al students,
‘making  point not 10 ask the same sudents each time. Make your questions ative ons.
A question like: “Does anyone have any questions about tis?” can be more thetorial
than active. Rephrase the question to: “What questions 4o you have about this?” Be sure
to provide enough time for students o hink and to respond. Sufficient wait ime is
important as it invites more students nto th discussion or activity.

* Tvite students to partcipate and volunteer. Provide students with choices, Use
cooperative strategies that encoursge students o work in a meaningful way with their
peers. Get students 0 generate questions they want answers 0 and issuesthey want fo
explore. Encourage students 0 explain their reasoning, defend their conclusions,and
xplor altemative stratgics. Design lessons tha e studentscreate, experimen, present,
etc. Encourage them t0 take ownership of what i produced and responsibilty for thir
own leaming.
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* Use appropriate materials and a variety of modalites. Use materials that are age and
developmentally appropriate, iteresing, and elevant, Make certain tht  varity of
‘materials arc avilable o support leaning and that your sudents may manipulate them.
(Create games and competitons that support learning and strengthen classroom cultre.

Promoting Sustained Engagement

* Design engaging instruction. Relste new information to students” prior knowledgs,
interests, and cultural experiences. Look for emoional connections to draw studen o
the content the se of stories and personal experiences can often provide an emotional
“hook.” Add variety to routines and procedurcs. Make use of tasks that are novel and.
challenging, equiring students to engage in problem solving and mefacogaition. Make
sure tasks or activitis are designed with time frames appropriae o the developmental
levels of studens, as well a thir abilty to sustain focus long enough to accomplish
leaming objectves, but ot 00 long to produce boredom.
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Dimenson Overviw
Positve Climate
Whatis i

In classrooms with a igh positive climate, ¢achers and students are enthusiasti about eeming
‘and respectfl of o another. The eacher is warm and supportve, and is interested in students*
lives. Teachers and students have positive elatonships vith cach other and clearly enjoy being.
together and spending ime in the classrooms.

Whyis it important?

Both rong and wek:students aremost mativate o learm when they fel comfortable, eaxd,
and conncted 1 tber in schol. They g morsout f essons whethy are excied shout
paricipaing. By creating  posivo hssroom cimat,tachers and tudets lok forward o
being with each ther and ar bl o get themost oot of e e ogeher. Crestin positve.
eltonships withand among your studnts a0 ne of the bstvays 0 head off Gcipie
problems and make your ovn dey 15 cngaging and somforiabl s possble.

How can Tincrease Posiive Climate in my classroom?

Relationships

* Foster the emotional connections and relationships within your class. Create
‘opportunitis to be physical proximity o your students and for students o work closely
‘with one another. Give studeats opportunites (o engage in positve interactions with cach
other,

* Engage in social conversation. Let students know you sre genuinely interested in thern
‘and care about them. Get o know a few things about cach student’slfeoutside of your
class. Ask your students questions about the hobbies, alhltis, ravels, family, and
college plans,et. Keep track of what hey tll you so You can refer to then ater and
ven integrate them nto lessons. Take time t lstea whea your students share their
‘concerns or tell you something exciting that happened (o ther.

Posidve affect

* Enjoy time with students. Let students know you enjoy being with them. Share in fun,
relaxing moments with student, Join i discussions with them. Fec!frc fo bea bt
playful and laugh with your stadents. Think about the things that make your students
augh and smile and find ways to ntegrate these into your classroom activii

Posiive Communications.
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Communicate genuine optimisn. Let your students know what your expectations are
and tha you are confdent in their abiliie o successfully meet these expectations.Give.
‘your studeats genuine praise and acknowledge thir contibutions.

Respect

Respect begets respect. Be polite and respectfulin your interactions wih all studeats.
Students tum off quickly if they sense even a iny bit of disrespect. Make sure your tone:
and body language are postive and consistent with your words, Use @ warm and calm
Voice when talking with oraddressing students. Use their names. Try o mak cye conact
with each student epeatedly durin class. Teach and model the importance ofcivily,
helping others,lstening, and giving constructiv feedback, etc. 5o that your students can
use these straegies in inieractions withther pecrs.
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‘Dimension Overview
Teacher Sensitivty.
Whatisit?

Teachers e ssiive when they consistnlyrespon o sdents and a1 ofecivs inaddressing

et qucstons, concerns, and needs, Teaching sensiively includes a6 Ar=iCe of

S ion’ acadeic ansoial emionl necds n vay it alows bl 0
S e and provide pproprate and effcive eaming opportuniies snd

Tevels of supportforal students i the classroom-

Whyis it important?

Sandents ket ot progrss when eaming opporunites asscademialy nd

S el appropte and provide  easonablevel o challenge I & sy witha

oo a1 e hat acher s surcsof sppor,Bidec, 430

e esring snsvely hlp todnts fcl comforabl wih haring (hft. ideas, taking,

e lleoging themselvcs academially and scially. asoalows sacen o work
Iymmkmmﬂmww‘hethmunmmhmmhumn

‘he wil be helpful.

How can 1increase Teacher Sensiivity in my classroom?

Awareness

e ¥ vengermic progress. Obscre yourstudenis for cues and ncice when
oy meed otea assisance, Walk aroundth roan, ak quesions i, Ry
e e i, ncourage students,and cngage them i discussions bout e
e racions 0 e how stdent reprocssng the mstcrial.
o cuiring new academic kil Koep n mind tha jus becsuso you bee
g materal, does notmean that your tudens v “uncovered” any
meaning.

. Montto socia emtiona tatus, Pay clos tetio o your stodet’lvels of
ongemens nd . vite sudets o ave“tned ut.” Conide wha P
e o b verbally sad noavrblly in e moment. Jmaybea Lt of
ot sying, T suff can relly e challaging!” orWow ¢ b iy herel” You
e ey nS il have {0 do what studeats wan, bu et them know you are
Jisening to them and considering bow they fecl.
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Anticipate prablems that may arise.

" Anticipate the impact of diverse levels of understanding. When desigring your
Tessons,set aside time to assess and consider each student'ssocial and academnic
functioning. Use a variety of methods o colect information regarding your
students’levels of understanding (¢, formal and informal assessments,daily
‘obscrvations,exit cards, etc) 5o tht you can appropritely adapt curricula and
create lesons that provide support orchallenge, depending on individual
students’ needs. Consider using the information gathered regarding students”
levels of understanding to help you differentate instruction o beter meet your
students' eaming needs.

ipate the impact o diverse backgrounds. Consider your students'
backgrounds (.2, culture, past experiences, iy, etc.) For example, assign
projects tha require only readily available materils ratherthan ones that must be
purchased. Bear in mind your students’ frst anguage and ways you can provide.
Support for students’ whose firstlanguage is not English. When designing lssons,
think about what experiences they have had or not had sad how that will impact
the success in the lesson’s activiy.

+ Expect the unexpected. Antcipate problems and develop contngency plans in
‘casea lesson does not g0 a ntended. This may include an alterate individual
assignment nstcad of group work, or an assigament that provides more o less
challenge or scafflding.

* Reflect for future plans. At the end of a leson, reflect on your students’
responses o the actviy. Use this information (0 inform your next day’s lesson or
future plans. For example, fa few students fend fo dominate cass discussion,
consider asking students 10 tm (0.2 classmate to share an idea (i ., think-pair-
share). This may get more students involved in the activiy.

Notice difficulties.
" Notice academie difficulties. As you e teaching he lesson,notice when
students are stniggling or not challenged.

+ Notice social emotional dif

eultis. Throughout your lesson, notice when
students show signs of anxiety or distress. During whale class discussions,small
‘group, o individual work, demonstrate an awareness of your sudens’”
iteractions with thei pecrs. Even when you are working with a small group of
students or an individual student, coninue fo keep an eye on what i happening in
other pats of the classroom.

Responsiveness to academic and social emotional needs and cues

Provide individualized support. Consistently respond in. variety of ways o your
students" individul academic or social emtional needs. After you discover that a student
i having difficulty, respond in & supportive manner providing appropriate direction,
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assistance, eassurance, and even challenge, f necessary. This may also be observed as
responsiveness 1o the whole clss,such as if you use the information you gather from
your students regarding their lvels of understanding and then you adjust your tacking
Sothatitis sensitive 0 your students” needs.

* Offer reassurance and assistance. Offe encouragemeat and support when studenss
‘exhibita lack of confidence i their abilities or need direction.

* Adjust pacefwait time. Adjust pacing durng instruction and ineractions in a way that
‘appears consistent with what the studens need {0 undersiand the content, prtcipate inthe
lesson, and/or complete an assignment. Extend the wait tme afera questionis posed or 3
task s assigned in order togive students sufficent ime o process the information. Compact
tasks o assigaments for students who exhibit proficiency and readiness to proceed.

* Re-engage off-task students. When students exhibit sigas of disengagement invite them
into the Iesson (.g., purposefully call ona student who i not paying atention t get
himvher re-engaged).

* Acknowledge emotions and out of class factors. Acknowledge students’ ectings,
‘whether they are posiive or negative and make & point o consider outside factors (5.,
other school assignments, big social events, orindividual personal experiences).

* Respondin a timely manner. Show an swareness of students who are n need and
respond ina timely manner.

Effectiveness in addressing problems

* Resolve student isucs and questions. During social problems, such as when you nofice
that two stdentsare upset with one anothe, make yourself availabie to your studens,
offering understanding and support, Make adjustments o your plans or grouping if
necessary. Consiseatly demonstrate effectiveness in addressing students” questions,
concerns, and problems.

= Follow up with student ssues and questions. Follow up with students, making sure that
the assistance provided has effctively met thir needs.

Student comfort

* Offer support and guidance. Some students may need explicit eaching about how to
effectively use your support. Make explict statements that commuricate that you are
available and in what ways you can offe support and guidance.

students eel safe and comfortable aking questions and making mistakes. One way to do
that s o emphasice the value in leaming from mistakes and whe possible model
acceptance (0.2 varity of perspectives and responses.




